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TEAMWORK

PARTIAL COURSE 3 OF NFF'S COACH COURSE |
AIM OF THE COURSE

Main aim: After completing this course, participants will understand what the football skill is
and which four dimensions make up the football skill. Participants will also have a foundati-
on for good skill development in practice with special emphasis on the relational and struc-
tural skill dimensions as a foundation for efficient teamwork in football.

Targets: Participants will:

W learn to transfer match situations to training situations

W learn what criteria are important in order to make good training exercise and good football
training

W gain an understanding of the reasons for individual players’ choices of action, and how the
coach can influence these choises

W gain an understanding of how sensible guidelines can lead to appropriate choices of action
and actions, and thereby efficient teamwork

W gain an understanding of the role of the coach when working on skill development
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MODULE AND LESSON OVERVIEW

Module 1: From match situation to training situation - the relational and structural
skill dimensions — teamwork (4 hours)

Lessons 1-2:

Lessons 3-4:

The two dimensions and training exercises

- the difference between the two dimensions and the connection between them
- the influence of the individual dimension and the match dimension

- the principles for planning training exercises

- which elements are important and which are less important during training
exercises

Practical demonstration of exercises which illustrate the two dimensions and
foundations for preparing good exercises

Module 2: The coach - developing and instructing players (4 hours)

Lesson 1:

Lesson 2:

Lessons 3-4:

The role of coach

- How to organise good training sessions?

- How to influence players — different approaches and feedback

- The value of a good environment

- Developing coaches

- Different coaching roles and cooperation between coaches

Group exercises — preparing a training session using different approaches and
variations in terms of feedback

- Planning a 20 minute training session based on different coaching roles
Managing your own training session

- The groups carry out the exercises they have been working on in practice,
followed by evaluation

Module 3: Teamwork during attack — exercises and educational components (4 hours)

Lesson 1:

Lessons 2-4:

Short introduction and group planning sessions

- About different teamwork situations during attack: passing-moving, crossing-
finishing on goal, majority situations (e.g. two v one situations), etc.

- Planning exercises within different teamwork situations during attack
Managing your own training session

- The groups carry out the exercises they have been working on in practice,
followed by evaluation

Module 4: Teamwork during attack and defence — exercises and educational components

(4 hours)
Lesson 1:

Lessons 2-4:

TEAMWORK

Short introduction and group planning sessions

- About different teamwork situations during attack and defence: passing-
moving, crossing-finishing on goal, majority situations (for instance two v one
situations), etc. (attack)

pressuring-covering-marking, majority, equal, minority, teamwork within diffe-
rent team segments, etc. (defence)

- Planning exercises within different teamwork situations during attack and
defence

Managing your own training session
- The groups carry out the exercises they have been working on in practice, fol-
lowed by evaluation



MODULE 1: FROM MATCH SITUATIONTO
TRAINING SITUATION - THE RELATIONAL
AND STRUCTURAL SKILL DIMENSIONS

- TEAMWORK

LESSONS 1-2: THE TWO DIMENSIONS AND TRAINING EXERCISES

The connection and difference between the two dimensions

When emphasised correctly, the relational dimension has an even better chance of thriving
within the team if the whole team shares a common understanding of the role of teamwork
within the team through shared guidelines. This in turn takes us to the organisation and struc-
ture of the team, and here the connection between these two skill dimensions becomes evi-
dent.

The influence of the individual dimension and match dimension

In Partial Courses 2 and 3, we provide a comprehensive presentation of the football skill
through the four skill dimensions. Instead of presenting the football game by looking at the
individual player, teamwork, team tactics or match development as separate items, we try to
highlight the connection between them. The four skill dimensions are mutually dependent on
each other. In the same way, the football skill are not linked merely to the skill of the individu-
al player, but also to the fact that the individual player’s football skill both depend on and are
influenced by all the four dimensions presented in Partial Course 2 and 3. It is therefore impor-
tant to view these two partial courses as a comprehensive whole.

Principles for planning training exercises

The aim of skill development is to develop players so that they can master the game of foot-
ball in the best possible way. The football skill is expressed in match situations, and we have
therefore formulated the following basic guidelines for choosing activities during training:

W As coach, you must choose activities which recreate the situations and conditions that play-
ers face during matches. The activities must also contain alternatives for the players to choose
between. This means that the players must be given the opportunity to make choices and
employ different techniques in game situations where the environment and tasks are identical
to what they experience during matches.

This means that players regularly must be allowed to exercise in a similar environment too
and on tasks that they will often encounter during matches.

Another important component of the football game is that the teams play within a defined
area and in opposite directions. We therefore recommend the following:

W [n order for training to recreate the conditions that players face during matches, all activities
should take place within a clearly defined area, and as a rule be carried out in a set direction as

well.

Another important component is the presence of both teammates and opponents on the foot-
ball pitch. We suggest the following guidelines for teammates and opponents:
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W The coach should as often as possible arrange activities where players are given the opportu-
nity to develop football skills together with others. Wherever possible, such activities should be
self-instructive.

B The coach should make sure that players normally have teammates present during any acti-
vity. Activities should often include opponents as well.

The game of football is dynamic and unpredictable, and this should also be reflected during
training:

W Football activities should, wherever possible, include frequent switches from players being in
attack and being in defense.

Due to the size of the pitch, the object of the game and the number of teammates and opp-
onents, there will always be spaces available on a football pitch. These spaces can be both cre-
ated and exploited by the attacking team, while the defending team will seek to close them.
Available space also means that one or more players have a certain amount of time at their dis-
posal to make appropriate choices of action and carry out suitable actions. Whether it is favou-
rable to “use” all the time one has at one’s disposal, will depend on the situation. In some cases,
rapid action will be best, even though the player in reality has “plenty” of time. Time and space
are among the characteristics of the game of football. We apply the following basic guideline
for time and space:

W As the coach, you must as often as possible allow players to gain experience in recognising the
aspects of time and space in the game, and also to train towards exploiting these aspects as
favourably as possible.

Football can be divided into two “conditions”: attack and defence. One of the most fascinating
aspects of football is that the attacking team and the defending team have completely oppo-
sing interests at all times, yet at the same time, both teams continually switch between being
attackers and defenders. Based on the fundamental idea of the game, namely scoring and pre-
venting goals, it is important to formulate more concrete guidelines to which the players can
relate during the game.

The following guidelines apply during attack situations:

W Train the players to recognise available spaces and judge the size of them. It is also important
Jor the player and the attacking team to decide which space could be most suitably exploited,
and exactly how this could be done.

W Train the players to recognise and determine the degree of balance in the opposing team.

W Train the players to recognise, create and exploit majority situations, e.g. two v one situations.

W Train the players to read the striker’s situation, e.g. under/free of pressure, moving up-
field/down-field and level of ball control.

W Train the players to judge the position of the second defender.
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W Train the players to judge whether the defenders are in control of the spaces they want to
cover.

B Train the players to recognise and exploit spaces which arise as a result of the concentration
of the defending team.

W Train the players to recognise and judge their own position and that of their teammates, as
well as their movement in relationship to various spaces. Also train players to decide when and
how it might be an advantage to move into available spaces.

It is also important to take a particular look at the attacking principle of movement. All play-
ers on the team, even when they are not in possession of the ball, should concentrate on
making appropriate movements. It may be useful to highlight the following issues when inter-
acting with players:

Movement of players in position in front of the ball carrier
a) When to start moving? (timing)
b) What is the purpose of the move?
- Checking run: create room for oneself
- Distract opponent: create room for others
c) Where and how to move?
- Slow move in one direction, quick turn and run
- Arcrun
- Diagonal run
- Run into space left by teammate (second move)
- Opposite movements in same space (one meets, the other moves off)
- First, second and third moves

Movement of players starting behind the ball carrier
Situation 1: The ball carrier is facing down-field and under pressure

- Assume and maintain support position, adjust distance and angle

Alternative: Initiative to run forward and past ball receiver, so that he/she can forward the pass
with one touch

Situation 2: The ball carrier is facing up-field and free from pressure
- Initiative to run forward and past the ball carrier

- Exploit counterattack opportunity in transition between defence and attack

In defence, the following guidelines apply. These form a “counterweight” to the guidelines
which apply during attack plays:

B Give the players training in deciding which spaces opponents should not be allowed to exploit.
Also let the players practise at how they can deny opponents space to play in.

W Train the players to recognise and judge the level of balance on their own team.

W Provide the players practice in perceiving majority, equality and minority situations, and give
them training in solving such situations.
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B Give the players practice at reading the first defender’s situation.

W Give the players practice at perceiving and judging the team’s defensive situation and whet-
her other spaces are covered. Also let players train at covering the first defender and denying
opponents space to use.

W Give the players practice at judging and adjusting the distance between their positions accor-
ding to the positions and movements of their opponents.

The tasks of the first, second and third defenders are essential both in terms of gaining posses-
sion of the ball, denying goals and averting breakthroughs.

The first defender must:
- pressure the ball carrier as closely as possible in a given situation
- lead the ball carrier toward the second defender if possible

The second defender must:

- cover the first defender and adjust the distance and angle to him/her according to the level
of pressure

- gain possession of the ball, possibly take over as first defender if the ball has dribbled/played
past him/her

- when necessary provide signals to the first defender

The third defenders must:

- cover “dangerous” spaces

- one of the third defenders must take over the role as second defender if he or she becomes
the first defender

- mark “dangerous” opponents

- changes and concentration of width and depth

Which factors are important, and which are less important in a training exercise?

You should put together exercises by identifying specific match situations. An exercise is a
game situation from a match with the addition or subtraction of certain conditions. Some
components are included in an exercise, whilst others are left out, and the choice of compo-
nents varies from exercise to exercise. There are however certain key components which
should always be included:

The ball must always be included, it is the core and focus of the football game. The other com-
ponent which is always included is the connection between choices of action and actions. In
the exercises described in the book “Developing the Football Skill: choices of action and acti-
ons”, players must always choose a specific action and then carry it out. The choice of action
and the action constitute the sum of any football skill. In order to successfully develop the
skill, all the exercises must include both choices of action and actions.

A third component which should always be included during training is the goal and goalkee-
per. Scoring goals is the whole point of the game of football, and this is therefore the most
important educational component for all offensive players. It is also important that defensive
players put a lot of training into both gaining possession of the ball and averting goals, and
exercises for defence play should take this into account.
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You should now be able to answer the following summarising questions:

1. Which four dimensions make up the football skills?

2. What does the relational skill dimension imply?

3. What is the structural dimension of the football skill?

4. What is the most crucial factor in efficient teamwork?

5. What is the most important factor to remember when planning exercises?

6. What do you think are the most important components when planning suitable exercises
for offensive play?

7. What do you think are the most important components when planning suitable exercises
for defensive play?

8. Which factors/components should always be included in exercises aimed at developing
skill?

LESSONS 3-4: PRACTICAL DEMONSTRATION OF EXERCISES WHICH ILLU-
STRATE THE TWO DIMENSIONS AND FOUNDATIONS FOR PREPARING
GOOD EXERCISES

In this demonstration we review the relational and structural skill dimensions, and at the
same time look at how the foundations for preparing suitable exercises are expressed in prac-
tice. In the following overview we refer to page numbers from the book “Developing the
Football Skill”.

Exercise 1

Passing play and finishing on goal (p. 334)

Three cones are arranged on either side of a corridor stretching from the goal, though not in
parallel. The cones are arranged in the form of a wide zigzag trail, where the final cone is about
25 metres from the goal (this distance can be varied).

The balls and several of the players are by the first cone, while one player stands by each of the
five other cones, plus a goalkeeper in the goal. The player by cone 2 (player 2) starts the exerci-
se with his/her move, and the player with the ball by cone 1 (player 1) shoots the ball according
to player 2’s move. The exercise continues in this manner until player 6 receives the ball and
finishes on goal. After passing the ball on, the players proceed to the next cone — player 1
moves to cone 2, player 2 to cone 3 and so on. Player 6 runs all the way back to cone 1 after finis-
hing on goal . At the start, several players stand in line by cone 1, ready to proceed with a new
ball when the player in front is ready.

This exercise focuses on the relational skill dimension. It is the players’ ability to
cooperate with precision which determines how well the exercise “flows”. The play-
ers can develop his or her football skills with others; the exercise has a set directi-
on and includes the ball, choices of action and actions, as well as goal and goal-
keeper.

Exercise 2

Two attackers against one/two/three defenders and finishing on goal (pp. 320, 422 and 446)
This exercise comes in A, B and C varieties.

In 2A, two attackers challenge one defender, and try to score against the goal that the defen-
ding player and goalkeeper are defending. The attackers are in a majority. The defender can
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also try to gain the possession of the ball and move it across the line that the attackers started
from. The players rotate roles. In exercise 2B, the attackers are pitted against an equal number
of defenders (two v two), but the exercise is otherwise identical.

The same is true of variety 2C (two attackers against three defenders), except that here the
attackers are in a minority.

These exercises are aimed at training the relational dimension and match dimen-
sion. The exercises are about scoring goals, averting goals and getting the ball -
the most important tasks in the game of football. In addition, the players develop
their football skills with teammates and against opponents; the exercises have a
set direction and switch between attacking and defending roles. The ball, choices
of action and actions, as well as a goal and goalkeeper are all included in the exer-
cises.

Exercise 3

Into the space between (the “gap”) — midfielders in attack and defence (p. 386)

Two teams with equal numbers of players play against each other. This is an exercise particu-
larly well suited to midfield players, but other players may participate as well. At each end of
the pitch, a zone has been marked out to symbolise the “gap”. The teams score by taking the
ball into this zone, or by passing to a teammate who receives the ball inside this zone. There
are no off-side rules in this exercise, as the off-side rule does not apply to the “gap” in football.

This exercise focuses on the relational dimension, and partly on the structural
dimension. Players must cooperate in order to succeed both in attack and defen-
ce, and the structure and guidelines of the team become evident according to
how many midfield players emerge on each team, and whether the teams choose
to play zonally oriented, marking oriented or combined defence. The exercise is
about breaking through, preventing breakthroughs and gaining possession of
the ball — three important tasks in the game of football. The exercise has a set
direction, teammates and opponents, and repeated switches between attack and
defence are an important feature. The exercise includes a ball as well as choices of
action and actions.

Exercise 4

Breakthrough and finishing on goal — midfielders and forwards in attack (p. 388)

Six attacking players must overcome five to seven defenders and score a goal against their
goalkeeper. One of the attacking players starts with the ball in the centre circle, and the play
continues until the attacking players have scored a goal or the defenders have cleared up the
situation. Alternatively, the defenders could be tasked with taking the ball in a controlled man-
ner across the midfield line when they have won the ball — and in this way “win” the exercise.
The attackers could be organised in a 4-2 or 3-3 formation, while the defenders may be organi-
sed with four players in the rear section, and then one, two or three players in the middle sec-
tion.

The core aim of this exercise is structure in attack and defence, in addition to the
other dimensions.

The players must relate to the guidelines and structure of their team, as well as to
their opponents and each other, in order to succeed.

The exercise is about scoring goals, averting goals and gaining the ball - the three
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most important tasks in the game of football . The exercise has a set direction, and
includes both teammates and opponents. If adapted appropriately, the exercise will
contain switches between attack and defence. The ball, choices of action and acti-
ons, as well as a goal and goalkeeper are all included.

Exercise 5

Play — with up to eleven players on each team

The players are divided into two even teams based on skills and game roles, and then pitted
against each other. The pitch is adapted to the size of the teams. When playing eleven v eleven,
the entire pitch is used. Ordinary rules of the game apply, and the team with the most goals
wins.

This game activity focuses on the relational and structural skill dimensions, even
though all the four dimensions are always brought to bear in games with several
players on each team.

The game is about scoring goals, averting goals and gaining the ball. The game
has a set direction and contains repeated switches between attacking and defen-
ding roles. The ball, choices of action and actions, as well as goals and goal-
keepers, are once again important components.
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MODULE 2: THE COACH - DEVELOPING
AND INSTRUCTING PLAYERS

LESSON 1: THE ROLE OF COACH

The coach is important for both the development of individual players and good teamwork,
and we have therefore dedicated an entire module of this partial course to the coach. The
coach is the person who chooses suitable activities, puts together good training sessions and
provides sound advice and tips to the players. In addition, the coach should not only be con-
cerned about developing good football players, but also represent some fundamental values
and attitudes. An environment characterised by security and enjoyment is a vital key to this,
and the coach is also important in this regard.

How to plan good training sessions
We have drafted the following three guidelines for composing good football training sessions:

W Any training session should have a clear-cut theme with an associated aim. Different themes
and aims should supplement each other to form a meaningful whole. The theme and aim of the
training session should be a returning feature during warm-up, in functional exercises, during
play and when concluding the session.

B During joint training, players should primarily gain experience in playing with teammates
and opponents. Joint training should also inspire individual training and show how individual
training can be performed.

W joint training and individual training should together ensure that players get to switch bet-
ween different degrees of functionality. This ensures the development of football skill, physiolo-
gical resources and enjoyment. Remember that all functionality switches must be aimed at hel-
ping players to master situations they will encounter during matches.

(see the Functionality Scale on p. 25)

We see that it is important for the coach to demonstrate how joint training fits into a compre-
hensive picture.

Firstly, each training session should have a theme that is linked to a clear-cut aim. Over time
the themes and aims should form a meaningful whole. This means that drafting framework
plans extending some time into the future may be an important tool, even though this to a
certain extent, will depend on the level one is training towards.

It is also important to look at team training in relation to individual and group training per-
formed by players on the team. These different types of training should together make up a
comprehensive whole.

Thirdly, the coach should base all training sessions on the aim of improving the players’ abili-
ty to master different match situations. Sometimes it will be more appropriate to disregard
this, but it is still important to maintain this as the fundamental rule for all football training,
whether it be individual or team training.
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How to influence players - different approaches and feedback

The coach’s communication and dialogue with the players influences both the development
of the players and how well the players handle different situations. The coach’s ability to get
the right message across in the right way is therefore important.

We present the following four guidelines for coaching communication skills:

B When interacting with players, the coach can pose questions (problem method) or provide
answers (instruction method). The questions can be open or leading, while the answers can be
straightforward or based on detailed explanations. As coach, you should choose your approach
based on your own knowledge and skills, the players as a group and the situation the team is in.

W The players learn more and become more committed when they can participate in finding
solutions. If you as the coach ask questions and take the answers you get seriously, you will cre-
ate a good sense of involvement among the players.

W Research indicates that providing influence, differentiation and enjoyment are the key factors
in preventing youth football players from dropping out. We also believe that participants beco-
me better football players and learn more efficiently when using an involving and guiding
approach.

W As the coach, you should give the players reqular feedback. This is stimulating and motiva-
ting. Use positive reinforcement extensively, and remember that your feedback must be educa-
tional and focused on the players’ achievements. The aim is to create awareness amongst play-
ers so that they can provide feedback to themselves. The coach should switch between feedback
and feedforward, between calling play breaks to provide immediate feedback, and between tal-
king to individual players, parts of the team and the team as a whole.

These four guidelines can be summarised in two keywords: Involvement and awareness. By
involving your players in different processes, they will develop a sense of ownership of the
processes, and therefore put more effort into these processes. By creating involvement you
will hopefully achieve another result: the players will become more conscious about what they
should do and not do. By maintaining good dialogue and a lot of player involvement, you can
foster players who are highly aware of —and assume responsibility for — their own training and
development.

The value of a good environment

Not all young football players dream about becoming top-level players. Most of them play
football simply because it’s fun and many of those who want to become professional players
never make it that far. For this reason it is extremely important that the coach realises the
inherent value of a good football community. The football community is a social playground,
where social rules and norms play a vital role. Children and young people learn to relate to
others and be a team player both on and off the pitch. Although a good environment is also
important for the development of good players as well, the greatest value of a good environ-
ment is inherent. Being at ease, feeling well and being accepted in a group, whilst at the same
time learning many components of the “social game”, is a valuable education for anyone. We
can say the following about a good environment:

B Enjoyment is one of the most important tools in developing players’ skill but creating enjoy-
ment through an inclusive and secure environment is primarily a goal in itself.
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Developing the coach

Player development is important, even absolutely necessary, in football — a fact which is
emphasised in a number of ways. One factor more rarely highlighted is developing the coach.
A good coach is necessary in order to develop good players, and it is also important that the
individual coach continues to develop and improve his/her skills. We can say the following
about coach development:

W A football coach should aim to continuously develop his/her skills and knowledge. There are
three important areas where a coach needs special expertise: football, communication and peo-
ple. Coaching development should always be linked to one or more of these three core themes.

Such development should take place through two channels of influence: formal and informal
coaching education. As you read this lesson booklet, you are taking part in formal coaching
education, and this is important. Through NFF’s educational programme you can move seve-
ral steps up the ladder in terms of formal coaching education. You are now taking part of the
Coach Course . In a few years time you might be attending the Coach Course IL

Between each round of formal coaching education we find what could be called informal trai-
ning education. It could be assuming the role of coach in practice; it could be conversation
with coaching colleagues or even watching a football match on TV. Informal coaching educati-
on is the knowledge and skills that you absorb outside formal educational courses. This lear-
ning is absolutely essential, and it is important to be aware that you can assimilate knowledge
constantly, every day! The concept of lifetime learning is closely associated with this philoso-

phy.

Different coaching roles and cooperation between coaches

The coach may work alone or in a team with other coaches. No matter which organisational
model the coach, team and/or club chooses, the coach has a number of essential tasks which
must be carried out. It is a good idea to prioritise the most important tasks first, and then if
possible take care of other necessary tasks according to need and capacity.

It is important that the various coaches in a coaching team assume different roles. There
should be one head coach, while other coaches linked to a team for instance could be assistant
coaches and/or goalkeeping coaches. The following guideline applies to different coaching
roles and cooperation between coaches:

W The coach or coaching team should look after the players’ interests and try to create a secure
and developing environment. It is important that the essential workload around the team is
handled in a professional manner by one or more coaches. If the team/club has several coaches,
they should assist and complement each other.
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You can now answer the following summarising questions:

1. Which factors are decisive when planning good training sessions?

2. Which educational approaches can be used with respect to players?

3. Which educational approach do you feel you manage best, and which approach do you think
is most appropriate for your team?

4. How could you and should you provide feedback to the players?

5. What does enjoyment mean in connection with football, and how does it relate to develo-
ping the football skill?

6. Give examples of measures you feel are appropriate to improve enjoyment in a children’s
football team and youth football team respectively.

7. Which areas could and should a coach develop?

8. What do you feel you need to develop as a coach?

9. What are the most important tasks when training a team?

10. Provide examples of how a team of coaches/assistants could distribute tasks amongst
themselves in an appropriate manner.

You might want to use chapter 4 in the book “Developing the Football Skill” to help answer
these questions.

14 TEAMWORK



LESSON 2: GROUP EXERCISES - PREPARING A TRAINING SESSION USING
DIFFERENT APPROACHES AND VARIATIONS IN TERMS OF FEEDBACK

Planning a 20-minute training session based on different coaching roles

Suitable exercises:
Choose a skilled theme related to football, and train the group within this theme by using:

The problem method
W using questions as an approach (problem method)
W a Socratic approach
W a guiding approach

Instructional method

W an approach where you provide answers and instruction (instructional method)
W an explanatory approach

W a storytelling approach

Combined method
W an approach where you switch between asking questions and providing answers

Educational and methodical approach

W a questioning approach combined with “freezing” situations

W a questioning approach combined with continuous feedback

W an approach with answers and guidance combined with “freezing” situations
W an approach with answers and guidance combined with continuous feedback

Educational approach and feedback/feedforward

W a questioning approach combined with feedback

W a questioning approach combined with feedforward

W an approach with answers and guidance combined with feedback

W an approach with answers and guidance combined with feedforward

Educational approach using shifts in focus

W a questioning approach in combination with switching between talking to individual play-
ers, parts of the team and the team as a whole

W an approach with answers and guidance in combination with switching between talking to
individual players, parts of the team and the team as a whole

You might want to refer to chapter 4 in the book “Developing the Football Skill” to help you
prepare for the in-practice sessions.

You will find examples of football skills themes you can use as a starting point in Modules 3
and 4, see pp. 18 and 22.
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LESSONS 3-4: MANAGING YOUR OWN TRAINING SESSION

The groups carry out the exercises they have been working on in practice, followed by

evaluation

Evaluation:

® What is our impression of the group’s performance as a whole?
® What were the chosen activities in terms of themes and aims?
m What other activities could have been interesting?

® Which educational approach was used?

m Were several different approaches used?

m In what way was feedback given to players?

m Did the group employ the principle of differentiation?

m What was the atmosphere like during the training session?

®m How did the players benefit from the exercises?

m How well did the group members function as advisers/instructors?

The evaluation is carried out after each group has completed their session.

Summary of in-practice sessions in Module 2:

® What is our impression of the group’s performance as a whole?
® What were the chosen activities in terms of themes and aims?
m What other activities could have been interesting?

® Which educational approach was used?

m Were several different approaches used?

m In what way was feedback given to players?

m Did the group employ the principle of differentiation?

m What was the atmosphere like during the training session?

®m How did the players benefit from the exercises?

m How well did the group members function as advisers/instructors?

This joint evaluation takes place at the end.
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MODULE 3: TEAMWORK DURING
ATTACK - EXERCISES AND
EDUCATIONAL COMPONENTS

LESSON 1: SHORT INTRODUCTION AND GROUP PLANNING SESSIONS

About different teamwork situations during attack: passing-moving, crossing-finishing,
majority situations (e.g. two v one situations), etc.

Teamwork situation 1: Passing-movement

Coordinating passes and movement are decisive for the success of any attack play. In reality,
the two concepts should switch places, because in reality the movement rules the pass, not
vice versa. In a given situation attacking players not in possession of the ball are therefore as
responsible for determining whether or not the ball carrier chooses a good solution as the ball
carrier him/herself. Through appropriate initiatives and movements, teammates can “play
up” the ball carrier’s performance.

The ball carrier usually has to perceive and relate to a complex situation, surrounded by a
number of teammates and opponents. In a complex situation like this a markedly abrupt
movement is the most visible. It is therefore important that players without the ball learn to
provide clear signals to the ball carrier about where, when and how they wish to receive the
ball through their movements.

The relationship between the ball carrier and the other attacking players is important for a
successful pass play. It is also important to maintain good communication between attacking
players not in possession of the ball. When these players move simultaneously towards diffe-
rent openings on the field, they enable the ball carrier to make a good pass to a space which
can be successfully exploited by the attackers.

Teamwork situation 2: Crossing-finishing

This teamwork situation is built on the previous one, and is also a question of the relationship
between the pass (cross) and movement (in front of the goal). What makes this teamwork situ-
ation so special is its localisation on a particular part of the pitch, namely the area in front of
the opposition goal. A cross pass is defined as a pass which is played from one of the outer cor-
ridors of the pitch (along the side and outside the penalty area, and in the extension of this
area) and into the opponent’s penalty area. An early cross pass is defined as a cross pass which
is played before the ball carrier has reached the 16.5-metre line, while a delayed pass is played
after the carrier has passed the extension of this line.

The aim of the interplay between cross pass and finishing on goal is of course to score a goal.
In order for this to happen, several criteria must be fulfilled:

Firstly, both the pass player and the finisher need to understand which areas goals are scored
from. The finisher should move as directly as possible towards the area in front of the goal, and
preferably into the area called the “score box”, right in front of the goal posts, between four and
eleven metres from the goal. This is the staging area for most goals scored following cross pas-
ses, and therefore both the pass player and the finisher should concentrate on enabling shots
from this area.
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Secondly, the finisher must show where he/she wants the ball by providing a clear signal as to
where he/she intends to move. It is of course important that the pass player perceives this
move and makes the pass accordingly.

The third criterion is that the pass is precise and made at the right time. Finally, it is decisive
that the finisher scores a goal.

Teamwork situation 3: Majority situations (e.g. two v one)

Creating and exploiting majority situations is an effective way of succeeding in attacking
play — regardless of one’s location on the pitch. It is therefore important that players learn to
“read” situations on the pitch — and be able to decide whether and, if so, how they can contri-
bute to creating and exploiting majority situations. If there is a majority situation in the area
around the ball carrier, players should exploit this. If there is a majority situation in another
area on the pitch, the ball carrier should attempt to move the ball there - e.g. by switching the
game across to the opposite side of the pitch.

In order to exploit majority situations, a lot of appropriate movement is required, as well as
precision and timing during passes. The commonest way of exploiting majority situations is
to play the ball to a player in the space created by the majority situation. Another possibility
is for the ball carrier him/herself to exploit the majority situation by dribbling past an oppo-
nent who is too busy averting a pass to an available player.

No matter how many players are involved in a situation, creating and exploiting two v one
situations will always be desirable. In a four v three situation, for example, it becomes impor-
tant for the ball carrier to localise a two v one situation and exploit this together with a team-
mate.

Finally we recommend that you use chapter 5 in the book “Developing Football Skills” actively
when working on attacking teamwork situations.

Planning exercises within different teamwork situations during attack
Suitable exercises:

Train and develop the group within the themes
W Pass — finishing on goal

m Wall play - finishing on goal

B Gaining the ball - finishing on goal

W Two v one situations

B Two v one situations — with attacker facing down-field
B Two v one and finishing on goal

W Cross pass — finishing on goal

m Overlap — cross pass — finishing on goal

W Pass — movement

W Pass, movement and finishing on goal
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LESSONS 2-4: MANAGING YOUR OWN TRAINING SESSION

The groups carry out the exercises they have been working on in practice, followed by

evaluation

Evaluation:

m What is our impression of the group’s performance as a whole?
m What were the chosen activities in terms of themes and aims?
m What other activities could have been interesting?

m What educational approach was used?

B Were several different approaches used?

m In what way was feedback given to players?

m Did the group employ the principle of differentiation?

m What was the atmosphere like during the training session?

m How did the players benefit from the exercises?

m How well did the group members function as advisers/instructors?

The evaluation is carried out after each group has completed it’s session.

Summary of in-practice sessions in Module 2:

m What is our impression of the group’s performance as a whole?
m What were the chosen activities in terms of themes and aims?
m What other activities could have been interesting?

m What educational approach was used?

B Were several different approaches used?

m In what way was feedback given to players?

m Did the group employ the principle of differentiation?

m What was the atmosphere like during the training session?

m How did the players benefit from the exercises?

m How well did the group members function as advisers/instructors?

This joint evaluation is carried out at the end.

TEAMWORK
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MODULE 4: TEAMWORK DURING
ATTACK AND DEFENCE - EXERCISES
AND EDUCATIONAL COMPONENTS

LESSON 1: SHORT INTRODUCTION AND GROUP PLANNING SESSIONS

About different teamwork situations during attack and defence: passing-moving,
crossing, majority situations (e.g. two v one situations), etc. (attack) pressuring-
covering-marking, majority, equal, minority, teamwork within different team segments
etc. (defence)

With regard to teamwork situations during attack, we reviewed the three examples mentioned
above in the previous module. These three examples cover a wide range of teamwork situati-
ons, passing-moving could for example describe many different plays. These three teamwork
situations therefore form the starting point for offensive moves in this module as well, but the
concrete tasks that the course participants are allowed to try out in practice differ from the
ones in Module 3. We also recommend that chapter 5 in the book “Developing Football Skills”
be used actively when working on teamwork situations both within attack and defence.

We will now review various teamwork situations within defence, continuing where we left off
in Module 3.

Teamwork situation 4: Pressuring-covering-marking

When playing defence, the most important task is pressuring the ball carrier. The closest
defender is usually the player who should assume this task. By pressuring the ball carrier, one
could prevent the ball carrier from advancing forward and making a good pass, or perhaps
even force the ball carrier to make a mistake and lose control of the ball, so that the team can
switch from a defensive to an attacking situation.

The quality of the pressure on the ball carrier may vary, and this in turn influences the inter-
play between the first defender (who is pressuring), the second defender (who is covering) and
the third defender (who is covering spaces and marking opponents). If the pressure is nice and
tight, both the covering player and other defenders can move closer to the ball, thereby impro-
ving their chance of gaining the ball either immediately or during the next move. If the pres-
sure is loose, the ball carrier’s chances improve, and the other defenders must take this into
account and maintain more distance to the situation.

The relationship between the first and second defenders should be that the first defender cre-
ates strong pressure and tries to gain possession of the ball, at the same time as he/she leads
the ball carrier towards the side occupied by the second defender. The second defender should
help the first defender, and position him/herself so that he or she can enter the situation and
gain possession of the ball if the carrier gets past the first defender.

The relationship between the first defender and third defenders should be that a third defen-
der should always be prepared to take over the task of covering if the second defender sudden-
ly has to move forward to take over the task of pressuring. The distance between the second
defender and the third defenders should be approximately constant, but somewhat longer if
the pressure is loose, and somewhat shorter if the pressure is tight.
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Teamwork situation 5: Majority in defence

In such situations the defenders should be able to gain possession of the ball. A majority situ-
ation in defence means that two players can move in and pressure the ball carrier, while the
rest of the defenders can maintain good control of the situation elsewhere on the pitch.

The exception to this rule is when the ball is close to one’s own goal. In this situation, all the
defenders should focus on averting goals, even though they are in a majority. If they also
manage to gain possession of the ball, this is just an added bonus.

Teamwork situation 6: Equal numbers in defence

In such situations the defenders should be able to gain control of the situation, and in time
gain control of the ball. Equal numbers in defence means that one player can pressure the ball
carrier, while the other defenders cover, cover spaces and mark opponents in such a way as to
get the situation under control.

The exception to this rule is when the ball is close to one’s own goal. In this situation, all the
defenders should focus on averting goals, even though they are in a majority. If they also
manage to gain possession of the ball, this is just an added bonus.

Teamwork situation 7: Minority in defence

In such situations the defenders are in trouble from the outset. To solve such situations it is
absolutely decisive that defending players cooperate well and cover the most dangerous spa-
ces rather than tracking one player each — which will leave an “surplus” of at least one attacker.

In a minority defence situation it will not always be wise to send out a player to pressure, at
least not before the ball carrier is approaching a position on the pitch from where it seems pro-
bable that he/she might score a goal. Once a player puts pressure on the ball carrier, it is
important to maintaine the pressure. The idea is to reduce the momentum of the attack and
give more defenders the opportunity to return to the right side of the ball. An important fac-
tor in dealing with minority situations is therefore to delay the attackers so that the defenders
at least can gain at least equality.

Teamwork situation 8: Cooperation within different sections in defence

Most teams are organised in formations with three different sections: backs, midfield players
and forwards. It is important that teammates playing together in a given section are trained to
handle different defence situations jointly. You can let the team section encounter resistance
which puts them in a majority, equality or minority position from the outset, and then provi-
de an exercise adapted to this starting point. The different sections of the team also have dif-
ferent tasks during defensive play. A forward section will be more concerned about gaining
possession of the ball and can take relatively big risks in order to achieve this. A back section
will see more situations where the important thing is to avert a goal, and should in general be
more “safety conscious” than the forward section.

The midfielders will experience situations which, by their nature, will be somewhere in be-
tween these two.
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Planning exercises within different teamwork situations during attack and defence
Suitable exercises:
Train and develop the group within the themes

Attack

B Three v two situation

B Three v two situation — with an attacker facing down-field
m Up - back — through

m Up - back — through (switch) — cross — finish

W Third player run

m Third player run and finish on goal

W Tap/flick and finish on goal

Defence

W One v one situation

B One v one situation — with “delayed” second defender

B Two v two situation

W Two v two situation — with an attacker facing down-field
B Three v two situation

B Three v two situation — with an attacker facing down-field
B One v two situation and finishing on goal

W Two v two situation and finishing on goal

B Three v two situation and finishing on goal

B Two v three situation

W Two v three situation — with an attacker facing down-field
B Three v three situation

B Three v three situation — with an attacker facing down-field and “delayed” defender
W Four v three situation

W Four v three situation — with two attackers facing down-field
W Forward section in defence

m Midfield section in defence

W Rear section in defence

B One v one duel within own penalty area

W Averting crosses — averting goals
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LESSONS 2-4: MANAGING YOUR OWN TRAINING SESSION

The groups carry out the exercises they have been working on in practice, followed by evalua-
tion

Evaluation:

®m What is our impression of the group’s performance as a whole?

m What were the chosen activities in terms of themes and aims?

m What other activities could have been interesting?

m How well was the group able to follow up issues related to teamwork?
m In what way was feedback given to players?

m Did the group employ the principle of differentiation?

m What was the atmosphere like during the training session?

m How did the players benefit from the exercises?

m How well did the group members function as advisers/instructors?

The evaluation is carried out after each group has completed it’s session.

Summary of in-practice sessions in Module 4:

®m What is our impression of the group’s performance as a whole?

m What were the chosen activities in terms of themes and aims?

m What other activities could have been interesting?

m How well was the group able to follow up issues related to teamwork?
m In what way was feedback given to players?

m Did the group employ the principle of differentiation?

m What was the atmosphere like during the training session?

m How did the players benefit from the exercises?

m How well did the group members function as advisers/instructors?

This joint evaluation is carried out at the end.
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BASIC GUIDELINES FOR COMPOSING A TRAINING SESSION

1. Basic requirements:

W create enjoyment, fun, eagerness, enthusiasm and drive
W create security and give attention

W pave the way for mastery, challenges and differentiation
W create extensive activity and prepare for learning

m level and age grouping

2.Preparations:
W although functional categories provide guidelines for composition, you certainly do not
have to include all categories every time — except game activities!
W “shooting at goal” games should also be given priority
B use a relatively limited amount of activities
B divide into small groups so that everyone is as active as possible all the time
B devote at least half the time to minor games from one on one to four on four plus goal-
keepers — the basic game of football
B thematic thinking in connection with the skill and partial skills
—> passing — direction control should always be included!
—> other techniques are rotated according to a planned schedule
—> comprehensive educational plan and coordinator in club
B as many activities as possible should end with goal finishing
W target activities to the greatest possible degree!
W rules and restrictions during activities?
B be thorough with pitch and area markings, cones and lines on the pitch
W possible division of player groups according to certain criteria (skills, social ties, types
of activity)
B enough balls — minimum one ball per two players
W always unequivocal team identity with kits or vests
B draft a rough time frame for the session, but be flexible!
m how should you organise, demonstrate and lead? (remember: demonstration is better than
explanation)
m show good execution (ideal picture!)
®m how should you behave during activities?
W remember discipline in connection with the whistle signal

3. During training:

m follow up the items under “Preparations”

B remember short introduction or demonstration of exercise

B unequivocal rules for carrying out the exercise

W look for examples of good execution and highlight them

W be positively reinforcing toward good execution

B be encouraging and supportive toward struggling team members

B be constantly aware of the differentiating aspect with regards to skills — and use differentia-
tion actively

m how should you regulate activities so that everyone will experience mastery?

W make a note of the individual degree of activity and ball involvement — avoid waiting!

W make a note of the degree of pleasure, concentration, enthusiasm and mastery!

B consider the time aspect in general and spesifically with regard to player enthusiasm -
spend extra time if something really creates involvement!
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B encourage and stimulate independent activities and independent training before the next
training session — you could perhaps provide players concrete follow-up and development
exercises if this seems to be of interest

4. Review/evaluate:

m how did the training session go in terms of the planned emphasis?

W it is important to consider the level of activity, enthusiasm, fun and enjoyment

B could any players have felt excluded?

m what was the level of quality in the exercises performed?

m what worked well and what worked less well?

W is there anything that should be repeated because it worked well?

W is there anything that needs to be followed up more closely?

B what should you in particular have learned that could be applied during the next session?

FUNCTIONALITY SCALE - FOOTBALL

Comprehensive skills
H The football match, 11 v 11
B Playing7v7,6v6 with two goals
B Playing5v5,4v4 with two goals

W Attack versus defence

eg.6v4 with one goal
B Playing3v3,2v2 with two goals
B Playing5v3,4v2 with one goal

B Shooting at goal games  different varieties
B Square games, €.8.6V3,4V2,3V1
®m Fundamental skill exercises with emphasis on playing together with others

B Fundamental technique exercises alone, or two or three together with empha-
sis on individual technical execution and number of repetitions

m Different varieties of free-standing games/play, e.g. football tennis

Technical exercises

NOWIT’S YOUR TURN!

After completing NFF’s Partial Course 3 of Coach Course 1, “Teamwork”, you now have the
chance to develop the football skill and good relations within your team and in your local com-
munity!
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